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English language anxiety with the focus on speaking and
writing fear has gained importance in the context of English
language learning (Ewald, 2007; Liu & Jackson, 2008; Magogwe
& Oliver, 2007). The present study aims to investigate classroom
anxiety and its association with English writing fear and
English-speaking fear in the context of The Women University,
Multan (WUM). The participants of the current study were the
students of WUM enrolled in different programs including pure
science, social sciences and department of languages. The data
were analyzed quantitatively by using SPSS and the results
showed that classroom anxiety is positively correlated with
English writing fear or English-speaking anxiety. Thus, the
results demonstrated that both anxieties (speaking and writing)
exist significantly in WUM students. Furthermore, English
writing fear and speaking fear were also found to be
significantly correlated with each other. Thus, the present study
highlights that English teacher should take significant measures
to reduce the level of anxiety among students. This study helps
students to overcome their English writing or speaking fear in
any context of language use.
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Introduction

English language anxiety with the focus on speaking and writing fear has
gained significant importance in the context of English language learning (Ewald,
2007; Liu & Jackson, 2008; Magogwe & Oliver, 2007). Furthermore, it has also been
researched that both types of anxieties whether speaking or writing are interlinked
with some particular language tasks such as listening, reading, speaking and writing
(Nakatani, 2006; Sellers, 2000). As a result, when confronted with a specific language
task, the anxiety language learners experience and the methods they employ might
differ and also might be inter-linked as well, affecting their performance in the task.
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However, the number of researches on the connection of such issues is not enough
(Nakatani, 2010).

The present study aims to investigate classroom anxiety experienced by the
students of The Women University, Multan, (WUM) enrolled in different programs.
The students of WUM enrolled in different programs such as life sciences, social
sciences and language and religion take functional courses in their first four
semesters. Furthermore, the study also aims to determine that anxiety is correlated
with English writing fear and English speaking anxiety. The hypotheses of the
present study are:

1) Students generally experience anxiety in English classes.

2) Anxiety is positively correlated with speaking fear and writing anxiety.

The current study is significant because it highlights the role of anxiety in
English language classes experienced by the students of The Women University,
Multan. Furthermore, the study deals with the students of different disciplines of the
university who are taking functional courses in English. After determining the role
of anxiety in classroom environment, the teachers of WUM would be able to take
some measures to reduce anxiety in classrooms settings.

Literature Review

In the second language literature, there were few studies that were focused
on classroom anxiety and writing anxiety, and they have provided mixed and
confusing results on the performance of learners in the context of second language
writing (Hadaway, 1987; Masny & Foxall, 1992), on interest in taking more advanced
L2 writing courses (Gungle & Taylor, 1989; Masny & Foxall, 1992), and on perceived
L2 writing criteria in the students’ majors (Gungle & Taylor, 1989).

Gardner (1985) and Horwitz et al. (1986) asserted that second language
anxiety is a type of situation-specific anxiety. It has been usually adopted by studies
using a scale especially designed to assess second language anxiety (Horwitz et al.,
1986; Phillips, 1992).

Cheng and Horwitz (1999) conducted a study regarding second language
anxiety in context of Taiwan. They have investigated classroom anxiety particularly
writing anxiety and speaking fear and whether this anxiety effects the performances
of speaking and writing tasks in the classroom. The participants for this study were
English majors who were at the same time taking classes for English writing and
English speaking courses. A questionnaire was distributed among the participants to
obtain their responses regarding classroom anxiety. The findings showed that
second language classroom anxiety was a dominant form of anxiety in learning a
second language (English).
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Furthermore, the findings of many researches indicated that classroom
anxiety is negatively affecting the performance of the students in the language tasks
assigned (e.g., Aida, 1994; Cheng, 1994; Horwitz, 1986; MacIntyre & Gardner,1991),
although the clear-cut links between anxiety and language tasks achievement are
under researched (MacIntyre, 1995; Sparks & Ganschow, 1995). The dominance of
items related to speaking situations has led researchers like Aida (1994) to assume
that language anxiety measurements such as the Foreign Language Classroom
Anxiety Scale (FLCAS) are in fact measures of anxiety related to situations that
involved speaking in a second or foreign language.

Wörde (2003) conducted his study in order to determine the factors that can
enhance anxiety or those factors that can reduce anxiety in learning a second or
foreign language. This study adopted a mix method design approach (questionnaire
and interviews) to collect the data. The findings of the study showed that students
have extremely negative experiences in their language class. According to their
perception, anxiety can lead to frustration and even anger.

Mahmoodzadeh (2012) conducted a study to explore speaking anxiety in
English classroom in the context of Iran. The study focused on the connection
between anxiety and component of interlanguage systems. Furthermore, the study
aimed to highlight the difference between male and female participants in terms of
FL anxiety. A questionnaire was administered among the students to gather the
data. The findings showed that the participants of the study linked their speaking
anxiety to the interlanguage meaning system.

Material and Methods

The research design for the present study is quantitative. The SPSS software
has been used to analyze the results statistically.

Participants

The participants of the study were the students of Women University,
Multan, and they were divided into 3 subgroups: the students of pure sciences
departments, the students of social sciences departments, and the students of
languages and religion departments. A self-reported questionnaire was designed
and administered among the students and a proper time was given to them in order
to fill it. The data were collected through simple random sampling. According to
O’leary (2004, p.107), in simple random sampling, all elements have an equal chance
of selection. It is considered fair and generalizations can be possible on the basis of it.

Instrument

The most well-known instrument for measuring Foreign Language (FL)
classroom anxiety has been Foreign Language Classroom Anxiety Scale (FLCAS)
during the last decades due to its high validity and reliability. However, according
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to the requirements of the present study, some modifications were made in the
FLCAS by Horwitz et. al., 1986. For the present study, a self reported questionnaire
was developed mainly based on FLCAS due to its well-established validity and
reliability. Some items of FLCAS were removed and some were modified in order to
meet the needs of a current study. The designed questionnaire was based on 22
items. The questionnaire was divided into three parts. The first seven items deal
with general anxiety experienced by the students in their English classes. Question#8
to Question#14 focus on writing anxiety of the students in English language and
Question#15 to 22 deal with speaking anxiety of the students in the classrooms.
Furthermore, the reliability of the scale was also tested by using SPSS.

Table 1
Reliability

Scale Cronbach’s Alpha Reliability N
All Likert Scale Questions 0.932 22

Anxiety 0.818 7
Writing Fear 0.848 7

Speaking Fear 0.856 8

All likert Scale items were reliable because their Cronbach’s Alpha Reliability
is 0.932 that is greater than 0.85. Likewise, Class room Anxiety, Writing Fear,
Speaking Fear are also reliable as their values are 0.818, 0.48, 0.848, 0.856
respectively.

Procedure

The necessary data for the present study were collected and a questionnaire
was distributed among the students of WUM during the period of 1st May, 2020, to
15th June, 2020. Total 250 questionnaires were distributed among the students of the
university and 150 students returned the questionnaire. In this way, the response
rate remained 60%. The correlation and regression were applied on the collected
data by using SPSS. Furthermore, the association was also tested between the items
on the questionnaire by using chi-sq test.

Results and Discussion

The results of the statistical analysis are as follows:

Table 2
Correlation between Age, Speaking and Writing Fear with Anxiety

Model
Unstandardized
Coefficients

Standardized
Coefficients T Sig.

B Std. Error Beta

1

(Constant) 11.446 4.205 2.722 .007
writing .558 .084 .582 6.669 .000**
speaking .189 .075 .221 2.516 .013**
age -.369 .205 -.096 -1.802 .074*
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**P<0.05, *P<0.10, R-sq = 0.591, Adjusted R-sq = 0.583, F (3, 146) = 70.30

The correlation was also found between age, classroom anxiety and English
writing fear and speaking fear. The result showed that classroom anxiety
significantly impacted English writing fear and English speaking fear as their values
are 6.669, 2.516 respectively. However, negative value -.096 shows that as the age of
participant increases, their anxiety decreases. The participants of the present study
were mainly of 19 to 21 years old.

Table 3
Correlation between Writing Anxiety, Speaking Anxiety and Classroom Anxiety

Anxiety writing speaking
Anxiety 1 .753** .673**

Writing fear 1 .794**

Speaking fear 1

The statistical analysis showed that there is positive/significant correlation
between classroom anxiety and speaking fear and writing fear. Anxiety is positively
correlated with writing fear and its value is .753. Similarly, anxiety is positively
linked with speaking fear as well and its value is .673. Furthermore, it is also found
that writing anxiety and speaking fear are positively correlated with each other. And
its value is .794.

Table 4
Comparison of Urban and Rural Respondents regarding Class Anxiety, Writing

Fear and Speaking Fear

Study Variables Area N Mean Std. Deviation t Df p-values

Anxiety Urban 120 19.5667 5.28631 -1.992 148 0.024*Rural 30 21.8667 6.97153

Writing Fear Urban 120 20.3083 5.90086 -0.512 148 0.304Rural 30 20.9333 6.28591

Speaking Fear Urban 120 24.9333 6.39818 1.201 148 0.116Rural 30 23.3000 7.66159
*P<0.05

There is statistical difference as far as classroom anxiety is concerned
between the residents of urban and rural areas. The students of rural areas were
found to be more anxious in terms of classroom anxiety. However, the writing fear
and speaking fear were same in the students of both areas.



Investigating English Language Speaking Anxiety and Writing Fear: A Case Study

1094

Table 5
Comparison of Number of Courses with Anxiety, Writing Fear and Speaking Fear

Dependent
Variable

(I)
English
Course

(J)
English
Course

Mean
Difference
(I-J)

Std. Error Sig.

95% Confidence
Interval
Lower
Bound

Upper
Bound

Writing 1 2 4.82963 2.87106 .217 -2.0031 11.6623
4 3.67311* 1.33864 .020 .4874 6.8589

2 4 -1.15652 2.73112 .906 -7.6562 5.3431

Speaking 1 2 8.15556* 3.09748 .026 .7840 15.5271
4 4.97585* 1.44421 .002 1.5389 8.4128

2 4 -3.17971 2.94650 .529 -10.1919 3.8325
*. The mean difference is significant at 0.05 level.
The statistical analysis shows that number of courses taught to the students is

not making any difference to their classroom anxiety. However, there is an inverse
relationship in terms of English writing fear and English-speaking fear. The anxiety
or fear decreases as the number of courses increases.

Table 6
Association between Items on Scale

I feel anxious when I am attending English language classroom * I always feel that the
other students speak English language better than I do. Cross tabulation
Count

I always feel that the other students speak the
English language better than I do. Total
SD D N A SA

I feel anxious when I am
attending English
language classroom

SD 7 7 6 4 1 25
D 2 14 15 13 0 44
N 3 2 10 8 7 30
A 0 6 9 20 5 40
SA 1 1 3 5 1 11

Total 13 30 43 50 14 150
Chi-Square = 42.536, p-value = 0.000

The association between the items on the scale was also tested by using SPSS.
For this purpose, chi-sq test was applied. The results showed that there is association
between q1 and q17 on scale. For example, 14 respondents gave the same response
‘disagree’ to both the questions. Similarly, 20 respondents gave the same response
‘agree’ as well.

Table 7
Association between Items on Scale

I feel anxious when I am attending English language classroom * I am usually tensed
while writing assignment for my English language course Cross tabulation
Count

I am usually tensed while writing
assignment for my English language Total
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course
SD D N A SA

I feel anxious when I am
attending English
language classroom

SD 10 10 1 4 0 25
D 4 29 1 10 0 44
N 1 11 8 7 3 30
A 3 11 9 12 5 40
SA 0 2 1 8 0 11

Total 18 63 20 41 8 150
Chi sq value = 62.9. p-value = 0.000

Similarly, the association was also found between item 1 and 8 on the scale.
For example, 29 respondents gave ‘disagree’ response to both the items and 12 gave
‘agree’ response to both the items.

Table 8
Association between Items on Scale

I keep thinking that the other students are better at English language than I am * I get
nervous and confused when I am giving presentation in my English class. Cross
tabulation
Count

I get nervous and confused when I am
giving presentation in my English class.

Total

SD D N A SA
I keep thinking that the
other students are better
at English language than
I am

SD 8 3 0 2 0 13
D 1 22 8 10 2 43
N 3 8 4 10 0 25
A 2 11 5 21 7 46
SA 1 3 3 10 6 23

Total 15 47 20 53 15 150
Chi sq value = 68.7. p-value = 0.00

Similarly, the association was also tested by using chi-sq test between item 4
and 19. For example, 22 respondents showed ‘disagree’ response to both the items
and 21 showed ‘agree’ response to both.

Table 9
Association between Items on Scale

I am usually tensed while writing assignment for my English language course * I feel
more tensed and nervous when I do some grammatical mistakes while speaking in my
English class. Cross tabulation
Count

I feel more tensed and nervous when I do
some grammatical mistakes while
speaking in my English class. Total

SD D N A SA
I am usually tensed while
writing assignment for my
English language course

SD 5 6 5 2 0 18
D 2 19 11 27 4 63
N 0 2 5 8 5 20
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A 1 7 6 23 4 41
SA 0 0 1 5 2 8

Total 8 34 28 65 15 150
Chi sq value = 43.2, p-value = 0.00

The association was also being tested between item 8 and 19 on the scale. For
example, 19 respondents showed ‘disagree’ response and 23 showed ‘agree’
response to both the items.

Discussion

The present study aims to explore classroom anxiety and speaking and
writing fear in particular. The study has been carried out in The Women University,
Multan. The participants of the study were WUM students and they were randomly
selected. The overall findings gave the answer of the two hypotheses described in
introduction section. The statistical analysis showed that there is positive/significant
correlation between classroom anxiety and speaking fear and writing fear
experienced by the students in their English classes. Anxiety is positively correlated
with writing fear or speaking anxiety; it has also been found that writing fear and
speaking fear are positively correlated with each other. Furthermore, a comparison
has also been drawn among the age of participants and their level of anxiety. The
negative value -.096 shows that as the age of participant increases, their anxiety
decreases. A comparison has also been drawn between the students of rural and
urban areas: the students of rural areas were found to be more anxious in terms of
classroom anxiety. However, the writing fear and speaking fear were same in the
students of both areas.

Moreover, the association has also been tested by using chi-sq analysis.
Different items on the scale which were logically connected were analyzed through
this test and the responses of the participants have been given in table 4.5 to 4.8. The
overall result showed that there is clear association between those items which were
tested according to chi-sq. The association between the items on the scale not only
reveals the reliability of scale, but it also develops the connection among classroom
anxiety, English language writing anxiety and English speaking fear. Significantly,
English writing anxiety is closely linked to speaking fear in English, this means that
students of WUM are not proficient enough in these two productive skills i.e.
writing and speaking.

It is suggested that the teachers of The Women University, Multan, should
take some measures in order to reduce classroom anxiety in English classes. This will
release the stress of the students regarding English classes in general and English
writing and speaking skills in particular. Reduction in the anxiety will help learners
to become proficient in these two productive skills.
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Conclusion

The present research was a case study to measure the level of anxiety in the
context of The Women University, Multan. The data had been collected through
simple random sampling and it was analyzed quantitatively by using SPSS. The
results gave the answer of the hypotheses and it was found that students
experienced classroom anxiety in English classes. Furthermore, classroom anxiety is
significantly linked with English writing fear or English speaking fear.



Investigating English Language Speaking Anxiety and Writing Fear: A Case Study

1098

References

Aida, Y. (1994). Examination of Horwitz, Horwitz, and Cope’s construct of foreign
language anxiety: The case of students of Japanese. Modern Language Journal, 78,
155–168.

Bannister, L. (1992). Writing Apprehension and Anti-Writing: A Naturalistic Study of
Composing Strategies Used by College Freshmen. San Francisco: Mellen Research
University Press.

Brown, H.D. (2000). Principle of Language Learning and Teaching (4th Ed.). Pearson
Education: Longman.

Burgoon, J., & Hale, J. L. (1983). Dimensions of communication reticence and their
impact on verbal encoding. Communication Quarterly, 31, 302–311.

Cattell (Ed.). (2013). Handbook of Multivariate Experimental Psychology (pp. 174–243).
Chicago: Rand McNally.

Chamot,, A. U. (2005). Language learning strategy instruction: Current issues and
research. Annual Review of Applied Linguistics, 25, 112-130.

Cheng,Y. K. (1994). The Effects of Attitudinal, Motivational, and Anxiety Factors on the
English Language Proficiency of Taiwanese Senior High School Students. Unpublished
doctoral dissertation, University of Georgia, Athens.

Cheng, Y. S. (1998). A qualitative inquiry of second language anxiety: Interviews
with Taiwanese EFL students. In J. Katchen & Y. Liung (Eds.), The Proceedings of
the Seventh International Symposium on English Teaching (pp. 309–320). Taipei,
Taiwan: Crane Publishing.

Daly, J. A., & Wilson, D. A. (1983). Writing apprehension, self-esteem, and
personality. Research in the Teaching of English, 17, 327–341.

Daly, J. A., & Miller, M. D. (1975). Further studies in writing apprehension: SAT
scores, success expectations, willingness to take advanced courses, and sex
differences. Research in the Teaching of English, 9, 250–256.

Ewald, J. D. (2007). Foreign language learning anxiety in upper-level class: Involving
students as researchers. Foreign Language Annals, 40(1), 122-142.

Faigley, L., Daly, J. A., & Witte, S. P. (1981). The role of writing apprehension in
writing performance and competence. Journal of Educational Research, 75, 16–21.

Fleming, N. K. (1985). What Teachers of Composition Need to Know about Writing
Apprehension?. Unpublished master’s report, University of Texas, Austin.



Pakistan Social Sciences Review (PSSR) April-June, 2021 Volume 5, Issue 2

1099

Fowler, B., & Ross, D. (1982). The comparative validities of differential placement
measurement for college composing courses. Educational and Psychological
Measurement, 42, 1107–1115.

Gungle, B. W., & Taylor, V. (1989). Writing apprehension and second language
writers. In D. M. Johnson & D. H. Roen (Eds.), Richness in Writing: Empowering
ESL Students (pp. 235-247). New York: Longman.

Gardner, R. C. (1985). Social Psychology and Second Language Learning: The Role of
Attitudes and Motivation. London: Edward Arnold.

Hadaway, N. L. (1987). Writing Apprehension among Second Language Learners.
Unpublished doctoral dissertation, Texas A & M University, College Station.

Horwitz, E. K. (1986). Preliminary evidence for the reliability and validity of a
foreign language anxiety scale. TESOL Quarterly, 20, 559–562.

Horwitz, E. K., & Young, D. J. (Eds.). (1991). Language Anxiety: From Theory and
Research to Classroom Implications. Englewood Cliffs, NJ: Prentice Hall.

Horwitz, E. K., Horwitz, M. B., & Cope, J. A. (1986). Foreign language classroom
anxiety. Modern Language Journal, 70(2), 125–132.

Liu, M., & Jackson, J. (2008). An exploration of Chinese EFL learners’ unwillingness
to communicate and foreign language anxiety. Modern Language Journal, 92(1), 71-
86.

MacIntyre, P. D., & Gardner, R. C. (1991). Methods and results in the study of
anxiety and language learning: A review of the literature. Language Learning, 41,
85–117.

Mahmoodzadeh, M. (2012). Investigating Foreign Language Speaking Anxiety
within the EFL Learner's Interlanguage System: The Case of Iranian
Learners. Journal of Language Teaching & Research, 3(3), 466-476.

Magogwe, J. M., & Oliver, R. (2007). The relationship between language learning
strategies, proficiency, age and self-efficacy beliefs: A study of language learners
in Botswana. System, 35, 338-352.

Masny, D., & Foxall, J. (1992). Writing Apprehension in L2. (ERIC Document
Reproduction Service No. ED 020 882)

Nakatani, Y. (2006). Developing an oral communication strategy inventory. Modern
Language Journal, 90, 151-168.



Investigating English Language Speaking Anxiety and Writing Fear: A Case Study

1100

Nakatani, Y. (2010). Identifying strategies that facilitate EFL learners’ oral
communication: A classroom study using multiple data collection procedures.
Modern Language Journal, 94, 116-136.

O’Leary, Z. (2004). The Essential Guide to Doing Research. London: SAGE Publications.

Stafford, L., & Daly, J. A. (1984). Conversational memory: The effects of instructional
set and recall mode on memory for natural conversations. Human Communication
Research, 10, 379–902.

Sellars, V. (2000). Anxiety and reading comprehension in Spanish as a foreign
language. Foreign Language Annals, 33(5), 512-521.

Sparks, R. L., & Ganschow, L. (1995). A strong inference approach to causal factors in
foreign language learning: A response to MacIntyre. Modern Language Journal, 79,
235–244.

Phillips, E. M. (1992). The effects of language anxiety on students’ oral test
performance and attitudes. Modern Language Journal, 76, 14–26.

Von Worde, R. (2003). Students' Perspectives on Foreign Language
Anxiety. Inquiry, 8(1), n1.


