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This study aimed to explore the levels of Parental Pressure for
high Marks in English at secondary level in district Mardan. The
research was conducted with a non-experimental quantitative
design. Data were collected through a closed-ended
questionnaire, with a Likert scale of five choices, which ranged
between strongly disagreed and strongly agreed. A total of 384
students from secondary school in the district of Mardan were
the sample for this study. The data analyzed with the help of
descriptive statistics, i.e., percentage distribution and median
scores. The levels of" parental pressure" was analyzed by finding
out the mean of percentages for strongly disagree and agree (as
low level), neither agree nor disagree (as moderate level) and
agree and strongly agree (as high level). The results suggested a
high level of parental pressure on the students to get high marks
in English, and in contrast, the students have a low ability to
achieve the targets. This phenomenon creates mental and
psychological problems for the students, leading to their
dropout from the school. The study suggested that in order to
improve the students’ grades in English and enhance their
proficiency, the principals have to inform the parents of the
adverse effects of their pressure on students through PTC
(Parents' Teachers' Council) meetings.
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Introduction

There are about 77 languages spoken in different regions of Pakistan. English
is the official language used as medium of instruction in higher education, while the
national language, Urdu, and generally acts as lingua franca (Shah, Pillai & Sinayah,
2019; Shah, Riaz, & Malik, 2019). English has occupied a dominant position in
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Pakistan and is used not only in higher education but in the judiciary, media, civil
services, and administration (Shah, Pillai & Sinayah, 2020). In view of the above,
majority of the parents in Pakistan stress their children to attain high proficiency
and secure good marks in English (e.g., Walczak et al., 2018). The parents demand
their children get high marks in the "do or die" situation regardless of their
preparation and ability (e.g., Khatoon & Parveen, 2009). This parental stress is a type
of academic stress discussed in the literature (e.g., Gustems-Carnicer & Calderón,
2013). These psychologically and physically overwhelming students noted with
avoidant behaviour towards their studies (e.g., Calvo et al., 2020; Wong et al., 2006;
De Jorge et al., 2011), especially  English. The psychological symptoms such as
depression and anxiety (e.g., Dahlin et al., 2005; Eisenberg et al., 2007; Garlow et al.,
2008), diminished performance, less productivity (Wong et al., 2006; Chandavarkar
et al., 2007), and physical symptoms (Donaghy, 2004) found in the students with
academic stress (e.g., Omogbiya et al., 2020) such as parental pressure for high
marks in English. Unfortunately, in our society, the parents give too much value to
high marks (e.g., Khatoon & Parveen, 2009) in English subject, creating academic
stress (e.g., Pascoe et al., 2020).

In short, "external expectations such as parental attitude and high parental
expectations cause stress among school students (Subramani & Venkatachalam,
2019; p. 195)" in turn changes into mental distress of students (e.g., Mboya et al.,
2020; Putwain, 2007; Rao, 1954). Though some authors (e.g., Ali, 2017; Molnar, 1979)
believed that parents' expectations positively affect students' achievement.The
distress created by these expectations results in exam phobia. The more preliminary
tests results induced by more stress (e.g., Zwettler et al., 2018) suicide intention. In
some studies, this suicide intention was also termed suicide ideation (e.g., Arun et
al., 2017). Therefore, the researchers believed that academic stress (e.g., Wasan et al.,
2020) is the predictor for suicide intention (e.g., Assari et al., 2020b; Wai et al.,1999).
As a general perception, the parents believe a student is successful if he/she gets
high marks in English. This attitude of parents is creating different problems for
students in the context, as discussed above. Therefore, this study aimed to find the
levels of parental stress for high marks in English subject in Pakistan's secondary
schools.

Literature Review

There are some factors which affect students' achievement. These stated
factors were discussed as parental education (e.g., Assari et al., 2020a; Ludeke et al.,
2020), socio-cultural status (e.g., Göger et al., 2020; Li & Yamamoto, 2020), positive
feedback to their children (e.g., Kolijn et al., 2020; Preece& Levy, 2020), and the
provision of a study-friendly environment (Sakib et al., 2020). Violating the stated
above factors, the parents in the Pakistani context create a "do or die situation" for
their children to get high marks (e.g., Khatoon & Parveen, 2009) in English, creating
a stressful situation (e.g., Pascoe et al., 2020). The stressful circumstances for
teenagers result in adverse outcomes (i.e., school dropout) in their lives (e.g., Dupéré
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et al., 2018). Parental pressure is also causing students to drop out of their schools.
But unfortunately, the school dropout not studied concerning parental pressure for
high marks. The researchers analyzed more than 50 studies for "vulnerability stress."
Not more than four have focused on the students' dropout (e.g., Belsky &Pluess,
2009; Dupere et al., 2015).

The different psychologists have termed the examination phobia as fear of
examination, anxiety, and distress (e.g., Loscalzo et al., 2018; Saha, 2012) caused by
the parental pressure for high marksin English (e.g., Saha, 2020). "When this distress
becomes so excessive that it interferes with performance on an exam, it is known as
test anxiety (Thakur &Mahavidyalaya,2016; p. 782)". Self-efficacy and anxiety may
intervene in academic performance (Caron et al., 2020; Rouxel,1999).

Similarly, parental stress for high marks in English is the leading cause of
examination phobia influencing students' emotional aspects (e.g., Bussone et al.,
2020), which were discussed as phobic, psychological, emotional, and cognitive
components (e.g., Benau et al., 2020; Gustems-Carnicer& Calderón, 2013). These
components are based on extreme pressure, thinking of failure, worrying about
possible outcomes and mental stress, and negative thoughts (Sarason&Sarason,
1990). Other than that, examination phobia is related to lower marks, decreased
motivation, and increased stress (e.g., Ali et al., 2020; Cizek& Burg, 2006; Segool et
al., 2013; Wheeler et al., 2020; Zeidner, 1998). The parents' negative thoughts create a
fear of exams and a decreased interest, while interest is the essential factor of
learning (Krapp,1999).

Material and Methods

This research used a quantitative approach. A closed-ended questionnaire
was used to collect data from the students of government secondary schools in
Mardan district.

Population

A total of 84089 students are reading in 167 government secondary schools of
Mardan district (32654 girls and 51425 boys), among which 80 schools are for girls,
and 87 are for boys. These students were the target population of this study.

Sample size and Sampling Technique

According to Krejcie and Morgan (1970) table, a total of 384 students from
the government secondary schools were selected randomly as the sample for this
study.

Instrument

To assess the parental pressure for high marks in English,"PPHM a Likert
type scale was developed with five choices, having two dimensions; Parental
Expectations (Item 1-6) and Students Approach (Item-7-11).The tool's validity was
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found out through two experts in the field, and reliability was found through
Cronbach Alpha, as shown in table 1.

Table 1
Validity and Reliability Measurement Indices for Variable PP (N=384)

Construct CR AVE Cronbach Alpha
Parental Pressure for high Marks (PPHM) 0.85 0.775 0.92

Results and Discussion

The Parental Pressure levels for High Marks in English, Parental
Expectations, and Students Attitude were found with descriptive statistics, i.e.,
percentage distribution and Median. The "levels" categorized concerning the
percentages of the scale as given below:

Low Level: Average of the Percentages of Strongly Disagree + Disagree

Moderate Level: Percentage of Neither Agree nor Disagree

High Level: Average of the Percentages of Agree + strongly Agree

Each item's levels were found out at the first instance, followed by each
dimension and the whole variable.

Table 2
Per centage of Response forParental Expectations dimension's items (N = 384)
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Low Moderate         High
1 My parents have high

expectation from me
میرے والدین کو مجھ سے بڑی توقع 
ہے۔

(40.8%) (52.7%)

21.4 19.4 (6.5%) 30.7 22.0

2 My parents have no
contribution in my
preparation to get high
marks کرنے کے اعلی نمبر حاصل 
لئے میری تیاری میں میرے والدین کا 
کوئی تعاون نہیں ہے

(30.7%) (53.0%)

15.3 15.4 (16.3%) 30.3 22.7

3 My parents have given me a (35.7%) (45.8%)
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Table 2 shows that, among secondary school students, 40.8 percent disagreed
or strongly disagree that their parents have high expectations in English subject
from them. While 6.5 percent more neither agreed nor disagree, and 52.7 percent
agreed or strongly agreed.

Among the students, 30.7 percent strongly disagreed or disagree with the
statement that their parents have no contribution in their preparation to get high
marks in English. Furthermore, 16.3 percent of the students neither agreed nor
disagreed with the information. And 53.0 percent agreed or strongly agreed with the
idea.

About 35.7 percent of the students have perceived that their parents have set
a high target for them to get high marks in English. While 18.5 percent were neither
agreed nor disagreed, and 45.8 percent were agreed or strongly agreed.

Among the students, 27.4 percent strongly disagreed or disagreed that their
parents pressured them to get high marks in English, while 10.8 per cent more were
neither agreed nor disagreed, and 61.8 percent agreed or strongly agreed with the
statement.

About 28.4 percent of the students were strongly disagreed or disagreed that
their parents have zero tolerance for their failure in the given target. More than
14.6% neither agreed nor disagreed, and 57% were agreed or strongly agreed with
the statement.

Among the students, 18.2 percent strongly disagreed or disagree with the
stamen that their parents expect them to lead in the race for high marks in English,

target for high marks میرے 
والدین نے مجھے اعلی نمبر کا ہدف دیا 
ہے۔

15.5 20.2 (18.5%) 21.2 24.6

4 My parent pressurize me to
get high marks in SCC
examination by hook are by
crook میرے والدین مجھ پر دباؤ
ڈالتے ہیں کہ میں ایس سی سی امتحان 
میں اعلی نمبر حاصل کروں

(27.4%) (61.8%)

15.0 12.4 (10.8%) 30.3 30.5

5 My parents have zero
tolerance for my failure میرے 
والدین میری ناکامی کو برداشت نہیں 
کریں گے۔

(28.4%) (57.0%)

13.1 15.3 (14.6%) 26.2 30.8

6 My parents expect me to
lead in the race for high
marks میرے والدین توقع کرتے ہیں 

سب کہ میں اعلی نمبروں کی دوڑ میں 
سے آگے رہوں گا

(18.2%) (67.2%)

10.0 8.2 (14.6%) 30.9 36.3
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while 14.6 percent more neither agreed nor disagreed and 67.2 percentagreed or
strongly agreed.

Table 3
Per centage of the Response for Students' Approach dimension's items (N = 384)

The 3 table shows that about 16.5 percent of the students disagreed or
strongly disagreed that their parents' pressure negatively affected their
performance. While 14 percent of the students neither agreed nor disagreed. Among
the students, 69.5 percent more were agreed or strongly agreed with the statement.

Among the students, 18.4 percent were firmly disagreed or disagreed that
their parents have some future professional priorities, which differs. In comparison,
15.7per cent neither agreed nor disagreed, and 65.9 per cent more were agreed or
strongly agreed with the statement.

About 30.3 per cent of the students were strongly disagreed or disagreed
with assuring to achieve their parents' targeted marks in English. In comparison,
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Low Moderate        High
7 Parental pressure has negative

effects on my performance
والدین کے دباؤ سے میری کارکردگی پر 
منفی اثر پڑا ہے

(16.5%) (69.5%)

5.3 11.2 (14.0%) 35.4 34.1

8 My parents have some
priorities for my future
profession which differs from
my own میرے والدین کی میرے 
مستقبل کے پیشے کے لئے کچھ 
ترجیحات ہیں

(18.4%) (65.9%)

6.7 11.7 (15.7%) 30.8 35.1

9 I am not sure to achieve their
target marks مجھے یقین نہیں ہے 

میں ان کا ہدف حاصل کروں گا۔کہ 

(30.3%) (57.4%)

14.5 15.8 (12.3%) 30.4 27.0

10 I may face anger, if not
achieved the target marks اگر 
میں نے ہدف اسکور حاصل نہیں کیا تو 
مجھے غصے کا سامنا کرنا پڑ سکتا ہے۔

(30.1%) (56.8%)

13.4 16.7 (13.1%) 29.5 27.3

11 I may lose my educational
budget, if not achieved the
target marks میں اپنا تعلیمی بجٹ 
کھو سکتا ہوں ، اگر مطلوبہ اسکور 
حاصل نہ کیا تو

(16.7%) (68.1%)

11.3 5.4 (15.2%) 38.2 29.9
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12.3 per cent neither agreed nor disagreed, and 57.4 per centmore were agreed or
strongly agreed with the statement.

Among the students, 30.1 per cent were firmly disagreed or disagreed that
they may face their parents' anger if their targets not achieved. In comparison, 13.1
per cent neither agreed nor disagreed, and 56.8 per centagreed or strongly agreed
with the statement.

About 16.7 per cent of the students were strongly disagreed or disagreed that
they may lose their educational budget if they failed to achieve their parents' targets.
In comparison, 15.2 per centneither agreed nor disagreed, and 68.1 per cent agreed
or strongly agreed with the statement.

Table 4
Levels of Parental Pressure for High Marks (N=384)

Table 4shows that the Parental expectations minimum score was 5, and the
maximum score was 23. Similarly, for students' approach, the minimum score was 8,
and the top score was 20. Likewise, Parental Expectations' median score was 15, and
the Students' Approach was noted as 18.

While talking about the dimensions, about 30.2 per cent of the students
perceived Parental Expectations as low. In comparison, 13.55 per cent of the
students perceived it as moderate, and approximately 56.25 per centof the students
perceived its level as high.

About the Students' Approach, 22.4 per cent of students perceived it's level
as low, while 14.06 perceived its level as moderate, and 63.54 per cent more
perceived it as high. It means that majority of the students were against the
expectation of their parents to get high marks in English.

While discussing the overall result as extracted, the parents have high
expectations of their children's race for high marks in English. In contrast, their
children are highly rejecting their expectations, which produces a phenomenon of
like distress.

This study aimed to analyze their children's Parental Pressure levels to get
high marks in English in SSC annual examination, conducted by the BISE Mardan.
Unfortunately, here in the context, no one is agreed to accept the children's

Dimensions of  Variable
PPHM

Min Max Median Levels
Low
(%)

Moderate
(%)

High
(%)

Parental Expectations 5 23 15 30.2 13.55 56.25
Students’ Approach 8 20 18 22.4 14.06 63.54
Overall Parental
Pressure for High Marks

13 43 33 26.3 13.805 59.895
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differences. On the other hand, the parents give high targets to their children
regarding their English academic achievements. This parental approach affects the
performance of the students negatively. For example, causing their school dropout
(Mughal et al., 2019; Njoku et al., 2020), increased suicide intention (e.g., Assari et
al., 2020b; Khan&Hyder, 2006; Ward‐Ciesielski & Wilks, 2020),high level of exam
phobia (Ali et al., 2020; Javed, 2011), and parental stress (e.g., Khatoon & Parveen,
2009) in the Pakistani context.

This study has revealed that, in the Pakistani context, a high level of Parental
Expectation for high marks in English subject of their children exists. In contrast, the
students' high-level of negative approach against those parental expectations found
out.

It proved that in the context, there is found a high level of Parental pressure
for high marksin English subject as perceived by the students of secondary schools
in Mardan District.

In the long run, this "parental pressure for high marks" creates exam phobia
(e.g., Ahmed, 2015; Dupere et al., 2015; Harkness et al., 2006; Horesh et al., 1999; Lee
et al., 2009; McGirr et al., 2008).This exam phobia results in suicide intention and
school dropout at the secondary level (Ali et al., 2020; Rizvi & Fitzpatrick, 2020).

The parents should be aware of the negative aspects of their pressure on the
students for high marks, without knowing their ability and individual differences.
Here, the primary responsibility is to fall on the school principals' shoulders to make
the parents aware of the dilemma through PTC meetings.

Conclusion

The parents in the context are pressurizing their children to get high marks
in English subject in their annual examinations held under the Board of
Intermediate and Secondary Education Mardan. Mostly, the parents are uneducated
and don't know about their children's individual-differences and abilities. The
parents warn their children about stopping their educational budget and even
discontinuing their education if the targets were not achieved. This condition is
causing many problems such as students' suicide intension and examination phobia,
which help students' dropout of their schools.



Marks in English and  Parental Pressure at School Level in Mardan, Pakistan

726

References

Ahmed, Z. (2015). Pre-exam anxiety among students and its coping
mechanism. Rawal Medical Journal, 40(2), 233-236.

Ali, N., Shah, M., & Hamid, A. (2020). The Levels of Examination's Phobia in English
Subject: Students' Perceptions in the Secondary Schools of Pakistan. Review of
Education, Administration & LAW, 3(2), 175-193.

Arun, P., Garg, R., & Chavan, B. S. (2017). Stress and suicidal ideation among
adolescents having academic difficulty. Industrial psychiatry journal, 26(1), 64.

Assari, S., Boyce, S., Bazargan, M., & Caldwell, C. H. (2020a). Diminished returns of
parental education in terms of youth school performance: Ruling out regression
toward the mean. Children, 7(7), 74.

Assari, S., Boyce, S., Bazargan, M., & Caldwell, C. H. (2020b). African Americans'
diminished returns of parental education on adolescents' depression and suicide
in the adolescent brain cognitive development (ABCD) study. European journal of
investigation in health, psychology and education, 10(2), 656-668.

Belsky, J., &Pluess, M. (2009). Beyond diathesis stress: Differential susceptibility to
environmental influences. Psychological Bulletin, 135, 885. doi:10.1037/a0017376

Benau, E. M., Wiatrowski, R., & Timko, C. A. (2020). Difficulties in emotion
regulation, alexithymia, and social phobia are associated with disordered eating
in male and female undergraduate athletes. Frontiers in psychology, 11, 1646.

Bussone, S., Pesca, C., Tambelli, R., & Carola, V. (2020). Psychological Health Issues
after SARS-Cov 2 Restrictive Measures: The Role of Parental Bonding and
Attachment Style. Frontiers in psychiatry, 11, 1197.

Calvo, V., D'Aquila, C., Rocco, D., &Carraro, E. (2020). Attachment and well-being:
Mediatory roles of mindfulness, psychological inflexibility, and
resilience. Current Psychology, 1-14.

Caron, E. B., Drake, K. L., Stewart, C. E., Muggeo, M. A., & Ginsburg, G. S. (2020).
Intervention Adherence and Self-Efficacy as Predictors of Child Outcomes in
School Nurse–Delivered Interventions for Anxiety. The Journal of School Nursing,
1059840520925522.

Chandavarkar, U., Azzam, A., & Mathews, C. A. (2007). Anxiety symptoms and
perceived performance in medical students. Depression and Anxiety, 24(2), 103–
111.

Cizek, G. J., & Burg, S. S. (2006). Addressing test anxiety in a high-stakes environment:
Strategies for classrooms and schools. Corwin Press.



Pakistan Social Sciences Review (PSSR) March, 2021 Volume 5, Issue I

727

Göger, Y. E., Özkent, M. S., Ünlü, M. Z., Kocaoğlu, C., Madenci, H., &Pişkin, M. M.
(2020). Evaluation of parental sociocultural background and education level in
response to pediatric testis torsion. Journal of Pediatric Urology.

De Jorge, J., Gil, L., Merino, F., & Sanz, M. (2011). Evidenciaempírica de los motivos
del absentismoen los estudiantesuniversitarios. Revista de
InvestigaciónenEducación, 9(2), 76–90.

Donaghy, M. (2004). Symptoms and the perception of disease. Clinical Medicine
(London, England), 4(6), 541–544.

Dupéré, V., Dion, E., Leventhal, T., Archambault, I., Crosnoe, R., &Janosz, M. (2018).
High school dropout in proximal context: The triggering role of stressful life
events. Child Development, 89(2), e107-e122.

Dupere, V., Leventhal, T., Dion, E., Crosnoe, R., Archambault, I., &Janosz, M. (2015).
Stressors and turning points in high school and dropout: A stress process, life
course framework. Review of Educational Research, 85, 591–629.
doi:10.3102/0034654314559845

Gustems-Carnicer, J., & Calderón, C. (2013). Coping strategies and psychological
well-being among teacher education students. European Journal of Psychology of
Education, 28(4), 1127-1140.

Harkness, K. L., Bruce, A. E., & Lumley, M. N. (2006). The role of childhood abuse
and neglect in the sensitization to stressful life events in adolescent
depression. Journal of abnormal psychology, 115(4), 730.

Horesh, N., Gothelf, D., Ofek, H., Weizman, T., &Apter, A. (1999). Impulsivity as a
correlate of suicidal behavior in adolescent psychiatric inpatients. Crisis, 20(1),
814.

Javed, M. (2011). A survey of Examination Phobia amongst Students at Secondary
School Level. Journal of Education and Vocational Research, 1(1), 4-12.

Khan, M. M., &Hyder, A. A. (2006). Suicides in the developing world: Case study
from Pakistan. Suicide and Life-Threatening Behavior, 36(1), 76-81.

Khatoon, S., & Parveen, F. (2009). Examination phobia among secondary level
students. International Research Journal of Arts & Humanities (IRJAH), 37(37).

Kolijn, L., Huffmeijer, R., Van Den Bulk, B. G., Vrijhof, C. I., Van Ijzendoorn, M. H.,
&Bakermans-Kranenburg, M. J. (2020). Effects of the Video-feedback
intervention to promote positive parenting and sensitive discipline on mothers'
neural responses to child faces: A randomized controlled ERP study including
pre-and post-intervention measures. Social neuroscience, 15(1), 108-122.



Marks in English and  Parental Pressure at School Level in Mardan, Pakistan

728

Krapp, A. (1999). Interest, motivation and learning: An educational-psychological
perspective. European journal of psychology of education, 14(1), 23-40.

Lee, J., Choi, H., Kim, M. J., Park, C. G., & Shin, D. S. (2009). Anger as a predictor of
suicidal ideation in middle-school students in Korea: gender difference in
threshold point. Adolescence, 44(174), 126-130.

Li, J., & Yamamoto, Y. (2020). Western and East Asian sociocultural learning models:
Evidence from cross‐cultural and immigrant research. Asian Journal of Social
Psychology, 23(2), 174-186.

Loscalzo, Y., Giannini, M., &Miers, A. C. (2018). Social anxiety and interpretation
bias: examining clinical and subclinical components in adolescents. Child and
Adolescent Mental Health, 23(3), 169-176.

Ludeke, S. G., Gensowski, M., Junge, S. Y., Kirkpatrick, R. M., John, O. P., &
Andersen, S. C. (2020). Does parental education influence child educational
outcomes? A developmental analysis in a full-population sample and adoptee
design. Journal of Personality and Social Psychology.

Mboya, I. B., John, B., Kibopile, E. S., Mhando, L., George, J., &Ngocho, J. S. (2020).
Factors associated with mental distress among undergraduate students in
northern Tanzania. BMC psychiatry, 20(1), 28.

McGirr, A., Renaud, J., Bureau, A., Seguin, M., Lesage, A., &Turecki, G. (2008).
Impulsive-aggressive behaviours and completed suicide across the life cycle: a
predisposition for younger age of suicide. Psychological medicine, 38(3), 407-417.

Mughal, A. W., Aldridge, J., & Monaghan, M. (2019). Perspectives of dropped-out
children on their dropping out from public secondary schools in rural
Pakistan. International Journal of Educational Development, 66, 52-61.

Njoku, J. N., Osang, E. A., &Ntamu, B. A. (2020). Social Variables and Dropout
Tendencies among Secondary School Students in Ikom Education Zone, Cross
River State, Nigeria. International Education Studies, 13(8), 88-94.

Omogbiya, A. I., Anachuna, K. K., Umukoro, E. K., Moke, E. G., &Nzei, A. (2020).
Academic-related stress and prevalence of migraine and tension-type headaches
amongst undergraduates of Delta State University, Abraka, Nigeria. Research
Journal of Health Sciences, 8(2), 133-145.

Pascoe, M. C., Hetrick, S. E., & Parker, A. G. (2020). The impact of stress on students
in secondary school and higher education. International Journal of Adolescence and
Youth, 25(1), 104-112.

Preece, J., & Levy, R. (2020). Understanding the Barriers and Motivations to Shared
Reading with Young Children: the role of enjoyment and feedback. Journal of
Early Childhood Literacy, 20(4), 631-654.



Pakistan Social Sciences Review (PSSR) March, 2021 Volume 5, Issue I

729

Putwain, D. (2007). Researching academic stress and anxiety in students: Some
methodological considerations. British Educational Research Journal, 33(2), 207 –
219.

Rao, K.U. (1954). The effects of stress on level of aspiration behavior. (Doctoral
dissertation, University of London.

Rizvi, S. L., & Fitzpatrick, S. (2020). Changes in suicide and non‐suicidal self‐injury
ideation and the moderating role of specific emotions over the course of
dialectical behavior therapy. Suicide and Life‐Threatening Behavior.

Rouxel, G. (1999). Path analyses of the relations between self-efficacy, anxiety and
academic performance. European journal of psychology of education, 14(3), 403.

Saha, B. (2020). ACADEMIC RELATED STRESS AMONG JUNIOR COLLEGE
STUDENTS IN WEST BENGAL. Studies in Indian Place Names, 40(56), 153-170.

Sakib, N., Islam, M., Al Habib, M. S., Bhuiyan, A. I., Alam, M. M., Tasneem, N., ... &
Mamun, M. A. (2020). Depression and suicidality among Bangladeshi students:
Subject selection reasons and learning environment as potential risk
factors. Perspectives in Psychiatric Care.

Sarason, I. G., &Sarason, B. R. (1990). Test anxiety. In H. Leitenberg (Eds), Handbook
of social and evaluative anxiety (pp 475-496). New York: Plenum Press

Segool, N. K., Carlson, J. S., Goforth, A. N., Von Der Embse, N., &Barterian, J. A.
(2013). Heightened Test Anxiety Among Young Children: Elementary School
Students'anxious Responses To High‐Stakes Testing. Psychology in the
Schools, 50(5), 489-499.

Shah, M., Pillai, S &Sinyah (2020). Identity Construction through Code-Switching
Practices at a University in Pakistan. GEMA Online Journal of Language Studies.
4(20) ejournal.ukm.my/gema/article/view/40391

Shah, M., Pillai, S &Sinyah (2019). Translanguaging in academic setting. Lingua, 225,
16-31 https://doi. org/10.1016/j.lingua.2019.05.001

Shah, M., Riaz, W & Malik, S. (2019). Multilingual practices from multilingual
perspective in Khyber Pakhtunkhwa. ELF Annual Research Journal 21, 76-99

Singh, K., Bickley, P. G., Trivette, P., Keith, P. B., & Anderson, E. (1995). The effects
of four components of parental involvement on eighth-grade student
achievement: Structural analysis of NELS-88 data. School Psychology Review, 24,
299-317.



Marks in English and  Parental Pressure at School Level in Mardan, Pakistan

730

Smita, P. B. (2009). A comparative study of vocational therapy using structured and
unstructured instructions in patients with schizophrenia. Eastern Journal of
Psychiatry, 1, 81-83.

Sousa, G. S. D., Santos, M. S. P. D., Silva, A. T. P. D., Perrelli, J. G. A., &Sougey, E. B.
(2017). Suicide in childhood: a literatura review. Ciencia&saudecoletiva, 22, 3099-
3110.

Subramani, C., & Venkatachalam, J. (2019). Parental Expectations and Its Relation to
Academic Stress among School Students. International Journal of Research and
Analytical Reviews,6(6).

Susanta, R. C. (2019). Examination Anxiety among Secondary Level students. Journal
of Humanities And Social Science, 24, (2), 23-28.

Sylvia, D. M., Fuhrmann, J. J., Hartel, P. G., &Zuberer, D. A. (2005). Principles and
applications of soil microbiology (No. QR111 S674 2005). Pearson.

Thakur, J., &Mahavidyalaya, A. (2016). A comparative study of Examination Phobia
among Boys and Girls in Rural and Urban area of H. Sc. School. International
Journal of Scientific & Engineering Research, 7,(12).

Wai, B. H. K., Hong, C., &Heok, K. E. (1999). Suicidal behavior among young people
in Singapore. General hospital psychiatry, 21(2), 128-133.

Walczak, M., Ollendick, T., Ryan, S., &Esbjørn, B. H. (2018). Does comorbidity
predict poorer treatment outcome in pediatric anxiety disorders? An updated
10-year review. Clinical psychology review, 60, 45-61.

Ward‐Ciesielski, E. F., & Wilks, C. R. (2020). Conducting research with individuals
at risk for suicide: protocol for assessment and risk management. Suicide and
Life‐Threatening Behavior, 50(2), 461-471.

Wasan, R., Singh, G., Kaur, V., & Kaur, A. (2020). Prevalence of stress among dental
students in final year at genesis Dental College, Ferozepur (BFHUS) Punjab. Baba
Farid University Dental Journal, 10(1), 25-30.

Wheeler, M., Cooper, N. R., Andrews, L., Hacker Hughes, J., Juanchich, M., Rakow,
T., & Orbell, S. (2020). Outdoor recreational activity experiences improve
psychological wellbeing of military veterans with post-traumatic stress disorder:
Positive findings from a pilot study and a randomized controlled trial. PloS
one, 15(11), e0241763.

Wong, J. G. W. S., Bheung, E. P. T., Chan, K. K. C., Ma, K. K. M., & Tang, S. W.
(2006). Web-based survey of depression, anxiety and stress in first-year tertiary
education students in Hong Kong. The Australian and New Zealand Journal of
Psychiatry, 40(9), 777–778.



Pakistan Social Sciences Review (PSSR) March, 2021 Volume 5, Issue I

731

Zeidner M (1998). Test anxiety: The state of the art. New York, NY: Plenum

Zwettler, C., Reiss, N., Rohrmann, S., Warnecke, I., Luka-Krausgrill, U., & Van Dick,
R. (2018). The relation between social identity and test anxiety in university
students. Health psychology open, 5(2), 2055102918785415.


